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ABSTRACT 

This module on the history, philosophy, and trends in 
vocational education is' one of a set of faur on the introduction to 
vocational education and is part of a larger series of thirty^four 
modules constituting a core carricalum intended for use in the 
professional preparation of vocational educators in the areas of 
agricultural, business, home economics, and . industrial education. 
?olloving the module objective and overview and a bibliography of 
suggested resource materials (readings) for the entire module, three 
lessons are presented: (1) the history of vocational, education; (2) 
-the philosophical concepts of vocational education; and (3) trends in. 
vocational education. Each lesson contains the objective, overview^ a 
list of suggested learning activities, and a list of suggested 
resources (readings). Concluding the module is a. pre/posttest and an 
ansver key. (The modules have been field tested in various 
educational settings, including bachejlor and masters degree programs, 
and are considered adaptable to many instructional styles and student 
entry levels, CE 016 935*937 contain working papers and other ' 
materials used in the development of the module series.) (JH) 
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^ ABOUT THIS MODULAR CURRICULUM 



Thia module is one of a series of 3^* modules intended for use in the pro^ 
fessional preparation of vocational educators in the vocational education 
service areas of^agricultural, "business, home economics, and industrial 
education* The cxirriculum can "be adapted to various styles of instruction 
and to various entry-levels of students ♦ 

It is recommended that an instructor planning to use these modules revtev 
each category to determine if any modification is needed in the objectives 
and suggested activities so that they coniform with local institutional 
policies and/or vocational education programSi It is also suggested that 
resources and activities "be identified for the specific entry-level of 
the student to te- served* 

The activities listed are suggested. The use of any other activity or 
reading reference which the instructor Relieves would help to^accompliTsh 
the objectives of that lesson is encoxiraged. The choice of the teacher 
to use the entire modtae, either through group reports or individualised 
assignment, will "be related to individual student competency requirements.. 

Since many modules strongly recommend the use of local administrative 
personnel and community rsources, it is suggested that all site vtsita^ 
tions and requests for assistance in the community "be coordinated "by or 
cleared through the instructor* The instructor may wish to distribute 
these tasks among the student group and across the community with the class 
report jsystem "being used to disseminate the information gathered* 

These modules have "been field tested in various setting^. They have 
"been used with students working .toward a "bachelor's or master's degree 
and with students seeking the designated subjects credential in Calif- 
orhica* Some modules were tested through student independent stu<3y, 
others as part of total class assignment, and still others as an alter- 
nate activity. Workshop participants examined the materials in terms of 
content, activities, and resoxirces. The adapta"bility of this cxirriculum 
is one of its strengths ♦ 

' The materials could not have "been completed without the participation and 
contribution of many individuals » Chief among these-persons were the 
module writers, workshop participants, field^test instructor, and students ♦ 
Conference presentors and evaluators also contri"buted to this project ♦ 
Proceedings of the workshop are available upon request* 

If we can provide you with information or help in using this cxirriculum, 
.^please feel free to contact us* „ . j ^ . 

Project Director 

Dr* Gwen C* Cooke, Chairperson 
Home Economics Department 
California State University, Fresno 

Assistant -to Director ^ 

Maurine Vander Griend,' Adjunct Professor 
Home Economics Department 
^ California State University, Fresno ^ 
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HISTORY, PHILOSOPHY, TREHDS IM VOCATIONAL EDUCATION 



^odule Objective 



Ppon satisfactory completion of this nodule, the student preparing to 
hecome a teacher of vocational education subjects vlll he able to: 

(1) Trace the historical development of vocational education. 

(2) Explain 'the philosophy of vocational education. 

(3) Provide information about vhat the future may hold for members 
of tjie work force and for those/ preparing to^ehter the york 
force. ' X 



Module Overview 



' Since its ^ inception in 1917* vocational education has been directed 
"toward training persons for useful eniployment The needs of two dis*^ 

tinct groups of people have been served:, those who have already 
^ejntered, and-those who are preparing to enter occupations in the fields 

of agriculture, distribution, office and business, home economics, trade 

and industry, health, and science. 

Now, under authority of the Vocational Education Act of 19^3 and the 
amendments." of 1968 and 1976, such programs are no longer 'limited to cate^ 
gorical areas -of Job preparation- Training and retraining are provided 
for all persons of all ages* in all comnnmities. . Programs are now de- 
signed to provide vocational instruction which is realistic in the light: 
of actual or anticipated opportunities for gainful enplpyment, and are 
suited to the .participants ' needs, interests, and ability to benefit 
^ from ^ such training. . ' 

Vocational^education supplements and enhances general education fot 
. students who want to prepare for a chosen occupation. On the secondary 
■level vocational^ education^ programs are. administered by local school 

authorities who- accept the responsibility of providing opportunities 

both for general education and vocational education. 



ERLC 



The leflBons in tl^s module vlll help persons preparing to become voca- 
tional teachers gain the necessary understandings ot the technological 
and Industrial changes that have talcen place during the past 200 years 
and help them be more aware of current Issues and trends In the vorld 
of work* 

(1) History of Vocational Education 

(2) Philosophical Concepts of Vocational Education 

(3) Trends In Vocational Education 



Resource Materials for Completlnift the Activities In this Module 



Advisory Council on Vocational Education. Vocational Education! 
The Bridge Betveen Mto and His Work . Washington", D, C. ( U*3. 
Government Printing Office, November, 1968. 

American Vocational Aaaociat^on. Vocational Technical fPermlnology * 
Washington D. C,! American Vocational Journal, 1971* 

American Vocational Association, The Individual and His Education , 
(Second Yearbook) Washington, D. C: ^merlcan Vocational Asso^ 
elation, I97S. ' ^ 

Barlow, Itelvln, A.V.A. Historian, Professor of Education, Ifciversity 
of California, Los Angeles. "200 Years of Vocational Education 
1776-1976.*' American Vocational Journal , May, 1976. 

Barlov, Mflvln L. (ed.). The Philosophy f or ^.uality Vocational ^ 
Education - Profframa ». (Fourth YearhookJ Washington, D. C. : 
American Vocational Association, 197U. 

Bell, Terrell H. -'^Vocational Education 1976 and Beyond,'* Washnington , 
D. C. : American Vocational JoTimalj May* 1976. 

Buckett, Lowell A. **A Look to the Future.** American ^Vocational 
Journal, May, 1976. ^ , 



Dewey, John. Philosophy of Education . Tatona, M. J. 
Adams, and Conpany, 1971- . . ' 



Llttlefield, 



Evans, Rupert Hi' Foundations of Vocational Education . \ Colunhus, ^ 
Ohio: Charles E. Merrill, 1973. ^ 

Kasanas, H. C. The Philosophy and Foundations of Vocational Education 



New rork: MSS Information Corporation, '^^'^^i 

Laserson, Marvin and Norton VT. Gruhh (ed."). American Education and 
Vocationalism: A Documentary History. 1870-1970 , New Ifork: 
Teacher *s. College Press. Columbia Ifclversityi 197lt." , - 



Prusser, Charles ..A. and Thomas H. Quigley. Vocational Education in 
a Demoncracy . ' (2nd ed,). - Chicago American JTechnical Society, I963. 

Special Task Force to the Secretary of Health, .Education, and Welfare. 
Work in America . Cambridge, Massachusetts: / The MIT Press, 1972. 

\ . ; : I . 

Thocipson, John F. Foundations of Vocational Education; -Social & 
Fhllosorphlcal Concepts . Englewood Cliffs, /Hew Jersey; Prentice- 
Hall, Inc*, ;973.: ^ , / " : 

' ■ . ( ■ ■ 
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Venn, Orant. Mon^ Education^ and Work; Poatjaecondary VQcatlonal 
and Technical EducAtlon i Washington, D.C. ; American Council 
on Education, 196k, 

Vocational Education: The Bridge Between Man and His Work i General - 
Report of the Advisory Council on Vocational Education, 
.WaahingtOHi D»C.; U» S» Govermnent Printing Office 1968» 1 

Vocational Education 1776-^1976 * A California tribute to the Bicen- I 
tennial Year* A Public Information Project* Produced by: | 
Holskemper, Chariot and Associates, in cooperation with; Office/ 
of the Superintendent Yolo County Schools and Vocational Educa- I 
tion Unit, Department of Education, State of California* 



HISTORY, PHILOSOPHY*, TRENDS IN VOCATIONAL EDUCATION 



1 1A 

Lesson One: History of Vocational Education 



^ Objecting ' ^ 

Upon the satisfactory completion of this lesson the student will be able, 
to: (l) identify the first federal agency concerned with the administra- 
tion of vocational education, explain its purpose and how it affected the 
administration of vocational education in each state; and (2) describe the 
ritajor changes !that took,place in o\ir educational setting and how they af- . 
fected. vocational education between 1776 and 1976. 



Overview 

From the earliest periods of civilised life to the end of the l8th centuiy, 
there was little change in the means of vocational education. Throughout 
those thousands of years the "learned professions" were transmitted by 
some kind of school; and all other vocations* with the possible exception 
of the military, used some from of '^learning by doing'* as their chief 
mode of training. Both of these methods, however, have undergone many, 
modifications through the centxiries. Apprenticeships seem, at first, 
to have been merely a father-to-son transmittal of skill and knowledge.^ 
In the middle ages, dxiring the dominance of tovtl life liy the craft giillds, 
indentured apprenticeships became an important -social and economic insti- 
tution. With the decline of the influence of the giillds, apprenticeship 
became a function of the state^and continued as the most important means 
of vocational education for the skilled crafts until the development of 
the factory. t 

Thxis, through all the ages, there has been but one way for the unskilled 
vorker to learn to do his tasks* namely, the pickup method. It is only 
in recent years that any serious attention has been given to the training 
of the unskilled laT:orer for his work. Furthermore, the unprecedented , 
developments since the turn of the centuiy in physical, sciences*' in medl-- 
cine, and in the social sciences, have greatly e:^anded the vocational 
areas for which formal training is recjuired. ^ ^ 

The development of vocational education in the U. S. from 1876 to 1926 has 
had A great impact on industrial education, home economics, and business 
and agricultxiral education,' as. we know it today. The. .manual training move- 
ment ^and the trade school movement broii^t forth new ideas in ^fitting stu- 
dents for life. 

'J - 

By 1900 the economic and social problems resulted in the establishment of 
courses of s^udy in home economics. On January i; l909, the American Home 
Economics Association was organised. ^Its objectives were to improve living 
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conditions In the home* In Institutions* eind In the commimlty* Agricultural 
education received financial support In l887 through the efforts of Senator 
Wllllaii H» Hatch* The Hatch Act provided for scientific study of agricul- 
ture 1^ the land grant colleges having departments organized as experiment 
stations and In separate Instltutlona organized' for that purpose. 

The vocational gioldance movement developed almost slmultatneously with the 
vocational^ education movement* Early leaders In the vocational movement 
and those associated with, the development of vocational gioldance vere*<iulck 
to realise their common objectives* 

One of the most Important pieces of legislation for vocational education 
come Into helng on July 1».,1917* when the Sndth-Hughes Act hecame effective. 
Because the events of the late 19th Century ^and early 20th Century play 
such a significant role In the development of vocational education In the ' 
U. S., all vocational education teachers need to familiarize themselves* vlth 
these historical developments. 



Suggested Activities . 

I* ■ « .. ^ * ■ 

(l) Review the "historical llteratxire ahout vocational education described 
as the Awakening" In the American Vocational- Association Journal , 
. fiay, 1976. Identify the foxir most Important forces causing change 
in educational* consciousnes^s In-the Ifaited States according to Ellwood 
P. Cuhherly aiid^rdescrihe each briefly* 

-(2) Discuss the five hosic elements provided hy the apprenticeship pro- 

grfetms -and used hy medieval nations. .. Explain how each of these elements 
is used in the foxir' main vocational programs today: agrlcultxiral edu- 
cation, husiness education, home economics education, and Industrial 
education. . ' ~ ■ ' . 

(3) Explain the differences between the, manual labor movement and 

apprenticeship training and be prepared to present an oral report 
at a group meeting. ... 

Prepare a paper on three oustandlng ^arly day women educators and- 
their contributions to the development of home economics education 
in the' "Independent Action" period of 1826 to I876.. 

^ * ' . 

(5) Compare, the historical beginnings of the types of programs which are 
part of agrl cultxiral education, business educatioif; home ebonomlcs 
education or industri&l education.' (Select only qne.) ^ 

(6) Prepare a written report covering the duties and responsibilities .of 
,,the Federal Board for Vocational Education. , 

(7) Explain tlie- historical significance of the Morrill Act and , the Hatch 
Act in relation to education. 

(8) The T^ocatlonal guidance movement and the vocational education move- 
ment developed almost simultaneously. Briefly describe hov each ' 



d6Veiop6d Independently and then. came together. Provide dat^s to 
illustrate the, duration of this relationship. 



Su gffeated Reaourcea 

Barlow, Melvin L., A*V*A. Kiatorian, Profeasor of Education, U.C.L.A* 
"200 Yeara of Vocational Education 1776-1976." - The American Vo^ ^ 
catlohal Journal , May, 1976. 

Barlow, Melvin L. History of Industrial Education in the U. S. 
^eoria,^ Illinoia"! Charles A. Bennett Company, 1976. 

Bennett, Charles A. History of Manual and Industrial Educaction up 
' to 1870 . Peoria: The Manual Arts Preaa, 1976. 

Evans, Rupert N. Foundations of Vocational Education . Columbiis, Ohio 
Charles Merrill, -1971. 

Krebs, Alfred H. The Individual and His Education , (Second YearT^ook)' 
VTashington, D. C: American Vocational Association, 1972* 

Mays, Arthur B. Principles and Practices of Vocational Education . 
(1st ed.) New York: McGraw-Hill Book Company, 19^8. - / 



Upon successful conplstion-of assigned 
activities, proceed to Lesson 2* 
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HISTORY,. PHILOSOPHY » TRENDS IN VOCATIONAL' EDUCATIOK 



Lesson Ttfo: Pljliosophlcal Concepts, of Vocational 'teducatlon 



Objective " 

Upon the,, satisfactory completion of the activities of this lesson, the 
student preparing to become a teacher of vocational education will be able 
to describe three philosophical concepts of vocational education* 



Overvtev 

The modem philosophy of vocational education focuses on the iftfeds of those 
enrolled In vocational education programs, on the one hand, and on the more 
general goals and aspirations of vocational education programs, on the 
other* . For exanrple, under the California Five Year State Plan for Voca- - 
tlonal Education , those enrolled In vocational education programs sxe to 
acqxilre sufficient Job related skills to become en^loyed, to learn of Job 
reqxilrements before an occxipatlon is chosen, and to xjpgrade skills or re* 
train, if necessary, under changing conditions* 

The general policies regeurdlng vocational education are^ that it should be 
available to. all people, that equal opportunity should be given to all to 
train for and choose ei suitable and diglnlfled occupation, that vocational 
education should be a continxilng part of a con^rehenslve system of educa- 
tion, and that it should reflect societal changes. 

^ . .. ^ ' 

Suggested Activities 

(1) Stephen Van Renssglau opened an institute In Troy, New York^ in l82U» ^ 
- Describe how he proposed to Instruct persons enrolled in his school^ 

and explain briefly how his theories are still being used in vocational 
education classes ^today., , . * , ■ 

(2) Prepare a brief written report oh the education theories of John Locke^ 
Jean Jacques Eousseau and the Swiss educator Johann Heinrlch Pestalozzi 
and be prepsured to discuss the key points that were to be, adopted later 
in our American schools* . . - 

■ ' /" ■ -.- ' - . ■ , ■ 

(3) Consider one of the criterion proposed by some early education, philos- 
ophers that nothings should be taugjht in the school that can be learned 
adquately and. efficiently in another lnstlttttloh*>. Under this view the 
family^ the ^^-chxirch, the place of employment » ahd^ the comnLunlcatlons ^ 
iaedia all have educational functltSns. PrepEure a written .report that - 

' will explain how vocational education students might be shortchanged 
if this principle was permitted to prevail. ^ ^ ^ 



9 



{h) The philosophy of work and leisure and the importance of each to 
society has produced many varied points of view* Prepare a two to 
three page paper presenting your beliefs as to hov you would encourage 
^ high school students in your vocational classes to appreciate the 

*;S!^. importance of each in preparing for their careers* 



Suggested Peflources 

Bwlov, Melvtn L* (Ed*) AVA Historian, Professor of Education, 
University of California, Los,\Angele3* '*'200 Years of Vocational 
Education 1776-1976.'' ^American Vocational Journal , Msy, I976. 

BarlofW, Melvln t\ The Philosophy for Quality Vocational Education 
Programs * ( Pourth^ yearbook) Waahington, C: American Vocational 
Association, 19lh^ - , 

Evans, Rupert H. Foundations of Vocational Education * Columbus, Ohior 
Charles E. ^lerrill, 1973, 

Kazanas, H* C. The PhilosoDhy and Foundations of Vocational Education . 
:iJew roller MSS Inforniation Corporation, 1973; 

Ray, Elizabeth\. ^ .Social and Philosophical Framevork in Vocational , 
Technical, and Practical Arts Ed. , Review of Educational Research, 
Ed. J* Moss, Jr. XXmil, No. 309-325-. 




Upon successful completion of assigned 
activities, proceed to Lesson 3. 
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Leaaon Three: Trends in Vocational Education 



Objective 

Upon satisfactory coinpletion- of this lesson, the student will he ahle to: 
(l) identify forces affecting vocational education programs; and (2) re- 
late the val\ie of manpower forecasting to the vocational education pleux- 
nlng process ♦ 

Overview . 

This lesson, provides a hrief view of Americans world of work^today and 
of what the futxire may hold for memhers of the work force and for those 
preparing to enter the work'force* ' The reading selections for^thls les- 
son describe how changes in the world of worfc affect vocational education 
and manpower planning* Next, the lesson considers current vocational 
ediication concepts and practices which provide students with, immediate ties 
to^the world of work, through cooperative education* work experience, work- 
study programs, and simulation. 

Additionally^ the lesson concerns itself with one. of the ^ groups . of people ^ 
vocational education attempts to serve— the 20^ of 'the population that is' 
forced; to live outside, the mainstream of society because of severe economic 
and' social deprivation. - According to the National Advisory Council, on 
Vocational Education* "One of the most glaring failures " of the/Amerdcan 
education system is its inahility to effectively prepare the disadvantaged 
for full participation in society/! Vocational Education* as . a part of 
the educational system* faces the responsibility of trying to meet the goal- 
that every American he' given an education relevant to his special needs* 

Suggested Activities ' ' ' / ; 

(l) ,The women*s movement and the need to provide eq^iial employment and 
advancement opportunities require changes in employrient practices ♦ 
These changes affect vocational education instruction* Determine 
which of the -following statements' are true and must he considered 
in vocational education. 

a/ "Occupations formerly'.nale or female dominated will he filled / 
.T:y hoth sexes*-"." - . - \ 

h» "Raceand sex cannot he factors when filling positions or consid^^ 
ering advancements*'* 



c. ''Quota sygterag indicating that a certain percentage of Johs must 
he filled by minorities and vomen will goon he in effect in many 
occupations . 

d. **If present 'efforts for equal employment opportunity are success- , 
. ful, many occupations vill find more minoritieg and mixes of men 

and women than now exist.** 

(2) Society has hecome aware of the need to conserve energy and protect 
the finite supply of fuel. This recognition is. reflected hoth in 
gocial science instruction. and in physical science instruction. 
Describe in, a short paper the ways the fplldwing vocational programs 
would he affected hy problems of energy consumption; auto mechanics , 

^ commercial food preparation, and farm management. 

■ , ^ ■ ■ , 

(3) Identify occupations that in future years . will probably be in in- 
creased demand; Discuss the social and technological.^ changes that ■ 

. cause the demand for occupations to increase or decrease. ^ 

(U) Working in small groups , discuss the following statements-- Consider 
the general public - attitude about these ' statements . 

a. Women have made considerable progress in obtaining equal - employ- 
ment opportunity. Many hold executive and upper administrative, 
positions, and they -are welcome additions. to professions formerly 
mfiile dominated, such as engineering and medicine. 

b. While women have made some pro^regs in obtaining equal employment 
opportunity, equality is still a long distance away. Based on 
percentage of employment,' women hold few administrative and exec- 

''utive positions in-busiriess industry^, and public service. With- 
equal length of service "and education, women have average^ loxrer 
salaries than men. ^ ^ V. 

c. The increasing number of families in which both husband and wife 
are employed has contributed to^the overall unemployment rate. 

d. The present trends in mixing sexes in all occupations .is being 
overdone. Some occupations are better sxiited to one sex than the 
other. Women are better nurses; men are better firemen. Women 
are better elementary school teachers; ,men Eure better engineers. * 
Women are better typists; men eure<vbetter laborers in industry. 

e- Minority groups, such as blacks, have entployment oppoirunity p'rob- 
lems. similEur , to those of women. |,. 

^ Tou may wish to refer to the fgllowing ^references, for more^ information 
Concerning, these topicsr-;^ '- ^ ' * I'l 

Manpower Report of the President , ^April .jL97^", pp- '119, .123. . 

.^-..^ Occupational Outlook Handbook, 1971^75) P* ,18* 

.-■ ■ ■ ^ ■ ; ■ ■ '■ 16 ■ ■, 



IS 

Vocational Education In Americans 3chools > p. 8?. 

Technology and Jota , p. 98. 

Mail, Education and Manpover > p. ll+5. 

Foundations of Vocational Education , pp. l27» ST^*. 

(5) Suppose you are a vocational director In a school district with 20»000 
students In grades 9 IS. Due to Br traditional school boEurd and ad* 
ininlstratlon, theWocatlonal education program has not changed algnl- 
flcantly dxirlng the. last 20 yeEurs. A new board ^and administration 
are now In authority ^ and they favor a strong vocational education 
program. - They Invite, you to a boEurd meeting to gain knowledge about; 
changes that have occurred In vocational education. Outline topics" .. .^ 
you would- discuEis with administrators. 

(6) In recent years, vocational education has modified programs planning 
procedxires to Include the special needs of Individuals and groups. 
This Is a. change from a system whereby business and industry Identified 
the need for workers with special skills, a program was designed to 
provide the special skills, and students were recruited for the pro-. 

' gram. . ; ^ ' = 

Consider the changes that must be made In these procedxires If the special 
. needs of minorities , Inner-city" youth, women, the disadvantaged, and 
the physically handicapped are to be met. Through discussion, devielop ' 
a procedxire for planning vocational programs that consider the needs of 
Individuals and.^special groups while still meeting the needs of business 
and Industry so that trained ^ students caji be placed.- ^ - 

/7) Study the changing demand for occupations, determining the following: 

a. Occxapations increasing In demand. . - 

b. ' Occupations deci;easing-tn demand.'/. ^ 

c. Futxire trends of occupations that employ very lEurge numbers of 
people. . ■ ■ ^ 

d. ^ Occxapatlons In which employees are needed. f . ' 

, e. Occxapatlons In which significant surpluses of employees- exist. , . 

* * ^ - > 

(8) Select an Eurea of yo\ir specialisation In vocational education and 

Identify the maimer In which the . following social forces might affe.ct 
the instructional program. ^ ' 

a. deduction of pollution and waste. . . . r ■ ^ 

b. Freedom to select. Individual life styles... 

c. Heed 'for finding self-worth In employment. 
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"Upon completion of the assigned activities 
in this module, you should he ready to take 
the Module PosttestV See your instructor ^ 
for ■ directions ' and measurement criteria.^^'"; 
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^HISTORY. PHILOSOPHY* TRENDS IN VOCATIONAL EDUCATION . 



MODULE PRE/POSTTEST 

Student_ 

Instructor 
Date 



Student; This' pre/posttest la designed to assess yo\ir knowledge of 
^cnrrlculum design and Its application to vocational educa- 
tion. Since this module Is ah Indlvldiiallzed and coinpetency- 
based learning device, you will need to study only those 
„ lessons that are , presented on the, basis of yoxir response 
to this test. 



1. Fron an historical, standpoint, list three Important ediicatlonal develop- 
ments that took place during the years of; (a) 1776-l876» (h) 1876-1926, 
(c)' 1926-1976; and explain how each has helped to ^develop vocational edu- 
cation as we know It today/ ■ ^ 



2. Describe briefly vhat practical principle of vocational education came 
out of the manual labor movement that has become a part bf ou3r phllos-^ 
^ ophy In providing vocational education prograjns today. ^ 



3. What was the Kaiamazop case and why vas It Important to the-prociess of 
educational development in. the U. S.? 



I'd 
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Pra/PoBtteat (continued) ' 
Describe the major philosophic concepts of vocational education* 



5» What "brought ahout the need for developing a vocational giiidance system 
for o\ir high schools? . ^ 



6^ On what "basis did the Connaission on National Aid to Vocational Education 
Justify grants to states? . 



7» Why was the Federal Board for Vocational E(jlucation established? 



8, What vas the purpose orthe intention for establishment of national,' 
state, and locgl advisory councils? / 



Pre/Posttest (continued) 

9» . Ctirrent concepta of providing atudents vith Job experience as a 'supple- 
ment to classroom instruction include the use. of "cooperative" education, 
\"vork experience education**' and "vork study programs-" Explain the 
primary purpose of each* ' 
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HISTORY* PHILOSOPHY* TREtlDS IN VOCATIOHAL EDUCATION 



AHSIJER KEY 
MODULE ' PRE/POSTTEST 



Instructor; Do not reproduce this page in studentsV tooklets. You 
must retain it for grading and prescriptive purposes. . 
- Answers vill vary with individuals. A preferred re- 
sponse might he similar to the answer presented. 



1. Three important developments that had an impfl^lj ' - on the heinning of 
(LI,) vocational education from 1776-1876. were: The. Morrill Act, the 

Hampton Institute and the Kalar^zoo Ceise. Each is significant in 
the histor;r of vocational education, represent achievements in its 
own ri^t and stand out cleetrly as a gioidepost for the^emergence of. 
the age of vocational education. ( AVA Journal , "200 Years of Voca-^ 
' tional Education," May ,. 1976 >■ page ho*). 

Fron I876-I926, fovor important developments were: The Manual Training 
Mbvenent, the Trade School Movement, and theHome Economics Movement 
which focused attention. on the occupational needs of women and the 
,.^passage of tfie Smith-Hughes Act. 

■-. ■ 

, Between. 1926-1976 foxir important developments were: . -The adoption 
of" tlie Vocational Education Act of 1963 and the Vocational Education " 
AiDendjnents of 1968', the use of the Advisory Councils for Vocational 
Education, the emphasis on career education anfi the passage of the 
Vocational Education-Amendments of 1976* 

2. < The practical principle that came out of the manual lahor movement was 
(■Ll) that, inraddltion to the studies in the acadecy each student worked . in 

a. shop or factory owned hy a local husinessmcui who paid the, institution 
for the services of the student. Our present day cooperative, "work 
■ experience and, work study programs use this concept to. good advantage. 

■ ■ ' .... ^' •■ ■ } 

3. The Kalamazoo case resulted in the estahlishment- of the puhlic high 
(Ll) school. It also helped ,tp estahlisH vocational education in puhlic 

■ education. 

h'J^ -The- leaders-'^rtio plaxined and estahlished vocational- education in 1917- - 
. (L2) maintained that the schools' had an ohligation to serve those students 
who moved from the high school into the world of work, as well as 
y those' moved on to college • 
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Pre/Postteat Answer Key j(continued) 



5. The vocational gudance movement developed almost simultaneously with 
(L2« the vocational education movement. In the heglnning/the two movements 
Ll) were separate cmd distinct hut in time'they hecame clodely associated. 
The occupational adjustment of an individual reciuir^ii in/part that his 
interests, attitudes, aptitudes and ahilities he coinpatihle with the 
deman^da of the occupation. People in vocational education and those 
in vocational gudlance were q^ulck to realize their^common objectives. 

6- The Cominlssion on National Aid to Education found .that^'an urgent 
(Ll) social and educational need for vocational education existed. National 
grants were necessary since the prohlem was too' Ikrge /to^he worked out - 
on a. local hasis, and the states varied in their/ahillty to hear the 
cost of , vocational education. » / / 

7. The Federal Board for Vocational Education. was ^Sejstahlished to admlnis- 
(L1) ter the provisions of the Smlth-Hughea Act. I \ I- ■ ' 

8. The purpose of estahlishment of advisory counplls /'as to move the plaii- 
CL3, tiing and operation of vocational education closer /to the people served. 

-Ll) ■ ' 



9. (a) The primary purpose of cooperative educatior 
'(L3) . /■/,.' 

Cooperative** education reqxilres a cooperative arrangement hetween 
: schools and employers / allofvrlng the studenx to ohtaln part-time 
vocational instruction in sch6ol and ;related. on^-the-Joh training 
througih part-time employment T Common features of cooperative pro- 
grams are: The systematic progression of| skills and technli^ues 
through a deflijlte pattern of learning experiences on the J oh; ^ 
occupational' orientation and Joh counseling»i"together with related 
technical instruction in school; coordination .of school .and work 
activities througih Joh visitations hy sciiool personnel; coopera- 
tive school and employer development of /appropriate classroom work 
and Joh experiences; and school credit from. comhined employment ^ 
; training' and rel-ated sciiool work.. /. ► ] 

. - ^ , ^ ^ I I \, - 

Ch) The purpose of Uork Experience Profframs : 

liork experience programs are another form of Joh^ experience for 
students in addition to. their school work. However* they are 
distinctly different from the cooperative program. Work exper- ' 
ience programs have as their purpose /the supervised part-time 
en^loyment of students in. order to assist, them in acg^xilring desi- 
rahle work hahits for and attitudes ^toward the world of work. 

■ (c) The primary purpose of Work Study pj'ograms ; , 

. Work-study is yet: another form'of ^oh experience for the student 
and distinctly different. from. cooperative education and work ex- 
perience prograiasV- llie main pulrpobe of work-study is to provide ' 
students with financial support to enahle then to stay in school. - 



MODULES 



COMMON CORE CURRICULUM FOR VOCATXOWAL EDOCATTOW 



0^ 



Categoiy A: Introauctlon to Vocational Education 

A"l ^Hlatory^ Philosophy* and Trends In Vocational Education 
A-'2 ^Scope* Function* and Organization In Vocational Education 
A-3 Vocational legislation 

A-^ Aaaeaslng the Joh Market and Ej^loyment Trends 

Category B; Cooperative Relationship ^ ^ 

B-1 Rationale for Cooperative Relationships 
B-2 Advisory Councils 

B-3 Cooperative and Work Experience Prograiis ^ 

^- * " ' . 

Caregory C; Vocational Students 

C-1 Promoting Vocational Education and Recruiting Ellglhle Students 

fior Vocational Education - 
C-2 Assessing Students' Personal Characteristics 
C-3 Guidance and tfounsellng 

C-U Assisting Students with Special Needs in Vocational Education Program 
C-5 Assessing the Keeds of ^the Disadvantaged Student ^ 
C*€ Developing Student Leadership Q:ualltles in Vocational Education ^ 

, Programs 
0-7 Student Organizations 

Category D: 'Administration and Supervision ^] 

P-1 Fiscal Management of a Vocational Educatloh Program 

D-2 Writing a Vocational Education Project /Budget 

D-3 Record Keeping in Vocational Programs ^ ^ 

D^U Conference Leadership 

D-5 Selection* Supervision* and. Evaluation of Personnel . 

D-6 School Law and Its Relationship to Vocational Education 

D-7 Staff Development ; " ^ ^ 

D-8 ImpleiDentation of Change , \\ 

■ ' i * 

Category E: Curriculum Design in Vocational Education * ^ 

E-;i Developing a Curriculum Design in Vocational Education 
'E-2 Applying Learning Theory to Vocational Education 
E"3 Instructional Strategies . J . 

* - , ■ * i ... 

Category F: Stages and Structure of Currlculima l^velottaient 

F-1 Theories in Curriculum Development- ^ ^ , ^ 

F-2 Building a Curriculum for Vocational Education 
F-3 Applying Cxirrlculum Specifics ^o Vocational Education- ^ 
F"U. Safety " - / ( . - . » _ 



Category G: Evaluation and Research 
G-1 Evaluation Models 

G-2 Evaluation Procedures for Local Progirams 
* G-3 introduction to Reseeurch procedures iji Vocational Education 
* G-U Research' Design in Vocational' Education . 

Development of a Research Proposal in Vocational Education 



